Returning to School During and After Crisis:
Navigating the 2020-2021 School Year
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Returning to School During and

After Crisis

This page highlights resources to support the use of a multi-tiered systems of support (MTSS) framework to support students, families, and
educators during the transitions back to school during and following the global pandemic in a manner that prioritizes their health and safety,
social and emotional needs, and behavioral and academic growth.
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https://lwww.pbis.org/current/returning-to-school-during-and-after-crisis
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SCHOOL DURING
AND AFTER CRISIS:

A Guide to Supporting States,
Districts, Schools, Educators, and
Students through a Multi-Tiered
Systems of Support Framework
during the 2020-2021 School Year

Center on Positive Behavioral
Interventions and Supports (PBIS)

State Implementation and Scaling-up
of Evidence-based Practices Center
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National Integrated Multi-Tiered
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Lean P LTERACY CENTER National Center on Improving Literacy

June 2020 Lead for Literacy Center

https://lwww.pbis.org/resource/returning-to-school-during-and-after-crisis
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Context: Challenges

The Atlaniic

The ["mdu_mlL [a a Crisis inr ‘h[udLnH With Special Needs
o T, r the pspraonal, ha 1 argra ke of gpocialiss, Whar do thay do reew

Experts caution "covid slide' looming for children out of
school
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The COVID-19 slide:

What summer learning loss can
about the potential impact of sc
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Context: Opportunity

ooooooooooooooooooooooo

Top 10 risks and opportunities for OFM
education in the face of COVID-19 [taafudnuttaluiifisitiafuiaing

* END ZERO TOLERANCE

*MANDATE BLACK
HISTORY & eTunic Stupies

* HIRE MORE BLACK
TEACHERS
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Guiding Principles

MTSS is for all students,
families, and educators.

Make student growth and
benefit central to all decisions.

Continue to invest OUTCOMES

iIn systems to
support high-fidelity
iImplementation
across time.

Use data to inform all

decisions (screening,

progress monitoring,

equitable outcomes,
& fidelity).

PRACTICES

Implement a small

Prioritize equity.
number of effective,
Integrate, align, & connect practices. culturally-relevant
practices well.

Use the MTSS framework to differentiate supports & monitor to ensure equity.
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Irtervemines & Sapoocts

1. Frovide Support Throughout the Implamentation Cascade
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Implementation Cascade:

@) EHEH

* Provide Support within the implementation cascade

e State and regional leadership teams coordinate training, coaching, and
evaluation to support all districts within the state

* District leadership teams provide training, coaching, and evaluation to
support all schools within the district

* School leadership teams provide on-going coaching to support
educators and monitor their implementation of key practices in
classrooms that ultimately support student growth and benefit.

* At the same time, bi-directional communication creates
feedback loops throughout the cascade



Stakeholder Funding and Polic Workforce
Engagement Alignment ¥ Capacity

Executive Team Functions

Leadership Teaming

Training

EXISTING
SYSTEMS
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Key Prior to Return | Initial Return to After Initial
Considerations to School School Return to School
~ Stakeholder

Engagement

Funding and ]

Alignment

Policy ] adapting implementation of key systems
] features throughout the school year

Considerations for enhancing, adjusting, or

Workforce
Capacity

Leadership
Teaming

Winter+

[ Training

g

Coaching

Evaluation State District School
Local Demos \ HHE ] [




CRITICAL

PRACTICES
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“Back to Basics”

Students’ Social,
Emotional, Behavioral, &
Academic Growth

Positive, Predictable, &
Safe Learning
Environments
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Don’t try to do “all
the things” now!

It’s OK...
. beyond OK,
Ca.utl.on it’s necessary
Thinking ...to pick a small

LT[l number of actions
to prioritize




Considerations for
District- or School-
Wide Action Plan

Suggestions
to adjust,
adapt, or

enhance your
action plan to
support
implementa-
tion of critical
practices

Examples for Examples for
Remote In-Person
Learning Learning

As schools may resume the year
in remote, in-person, and/or
hybrid models, we provide
examples for remote and in-
person learning.

When hybrid models occur,
prioritize actions from each
context that maximize strengths
of that mode of instruction.




“Back to Basics.”
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Students’ Social,

Emotional, Behavioral, &
Academic Growth

Positive, Predictable, &
Safe Learning
Environments




Connect

=

comectandennnce FE1ATIONSNIPS rone

cccators,students and ramiies o promere. @ FFECEIVE
COMMUNICATION i tmes ot csruprea
learning. ChECk in with students daily and with families

regularly to identify support needs as they emerge.
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Positive Greetings at Login 1. Greet each student by

B i A e T P e e ) Sl e el e “Hme

N el | . R, S § S RS T S e
—

N D0 T

e ol e e e . Have a short positive
interaction (e.g., praise,
friendly comment,

e Wyt e R question)

: Ll . Direct them to the first
= activity
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Socially Connected Examples

Socially Connected While Physically Distant

In the current context of physical distancing and personal protective equipment, it may seem
harder to connect. Masks will hide smiles and other positive expressions, and our need to

maintain space may inadvertently send messages of "stay away” instead of "welcome.”

We need to be more intentional with establishing positive connections.
As we cannot rely on expressions or physical touch, we will need to consider how to use our
words to more fully convey the meaning of our welcome, connections, and positive feedback.

Instead of a... Consider...

- nl apn

- r - o

82 Visible Smile ._-" . I'I'I'-I @Ilnghecﬂﬁe :
i Smiling eyes or @ cmoticon

e
- E] » “Great efforton ___ "
High Five -
= Air high five or ‘5 emoticon

4
+ “] see you. I'm here for youw.”

Fist Bu -:. X .

me { = Ajr fist bump or c#&: emoticon

L
¢f S “I'm so happy to see you.”
Hug ) .
| = Airhug or ® =moticon

—h

Pat on the Shoulder 'Ef' = “Nice __. I'm proud of you.

)
* Thumbs up or & emoticon

" Handshake e @ Erttu.agﬂm.
fl = Wave or ¥ emoticon
.l

= = “Welcome! Glad you're here.”
Greet at Door ﬂ + Greet behind podium or at login

[ T —
- g et o o B ol s g KEAP of T 13, o it SIS .
PEBIS 700y L o i s s F i, T st el bk e i e B | o i = it

TORTWEONS & SMNTS 1o it bation, M e s b s L2 b Wi, s, il &
b=ty ey ety

Please share your own examples or questions




Typically Tier 2 Support...

e More may benefit

* Family check-in may be
helpful

Peatove Behewara|
Iarsertions & hppﬂ‘u_

GUIDANCE ON
ADAPTING CHECK-IN
CHECK-OUT (CICO)
FOR DISTANCE
LEARNING

May 2020



PBIS Forum 8: Practice Brief
Family-5chool Collaboration in Positive Behavioral Interventions
and Supports: Creating a School Atmosphere to Promote
Collaboration

FEIS Leadership Fornm- Roasedtabl Dialogwe Feboacy 2019

‘The purpose of this pactice heief is to dezerhe fmily-1chool eolhbomtion in Positre Beharion]
IntecvenSons and Suppocts (FEIS) and meview appooaches that help o cneate condifions. that promode
enlabaration. A baief backgronnd o family-school collibomtion is provided, followred by guidenes ana
schoolwides approach for enllibomtng with Gmilies that strengthens family-school connesctions and impromes
sindexst pecfommance

Family-School Collaboration

“Tro primary evironmenss that suppoct child development are home and school. Parents and edoeators
share mawy sinsibir mdes. For smnyple, parsats and teachers both support children’s social, emotioml,
behariaral and academic (SEBA) performance In fart, mony research stadies hare demonsirased that parent
imrolrement m SEEA mealms i associzied with impeored sindent performance in them (Jeynes, 2007;
Fomerantz, Fim, & Cheang, 201 1). Farthermare, mésrrenSions that promote famile-school eallaboration
ienprove omtrames for Footh, Toch as ispeovements in whoo] artendanpe, prades, and sodal bebovior
(Garbarz & Mcintere, 2018, Stommehak Connell, & Dizhion, 2009). In addition, sach isterrestions can
trmgﬂmnm‘um..m' bame and schoal, whidh can = farm anplify powdtive ooteomes for poath
(Sharidan eral, 2017). However, meerch on faip-school eollshoration has idensifisd fhae interrestions are
not dosely aligned and istegmbed with schookmde systenys and practio arharz, Fimno, et al | in peess)
such ax the melt-tiered syseem of uppoet (MTSS), and this is limiting fimile-school mpemrensons (Lelie et
al, 2014).

Family-School Collaboration in PEIS
A prosising kne of wouk has emecped in the last semn]}'unﬁm:mdni- systenuise sindy of appooaches to

mnwammwmdpmmm-ﬂm dztmn:wnmv
‘within FEIS to clacfy how Sumilies and sdhools can collaborate to sappart Foath. In addition, engagmg
nnnmmntv nkﬂu:\]tu ﬂhwmﬂhﬁpmﬁ'am&mPEEleﬂhmﬂ

mﬁmmimﬁmmmmuﬂmd:dnnungim-ﬂmh:pﬂll.&hqr zcallianes org).
Flﬁrﬂdninﬂﬁmmmﬂﬁm&- defimimg collaborgon at Tier T, Tier I, and Tier I { (Gasbacz,

2001). Famdy-schoal eollahamaiion occmrs m-:m,whemehmn uppoct parent enpgement

5. AMCHEW GARBACE, UNGEREITY OF WiBCONS H—MADBON MARR D, WEST, UniivEssTs oF SoutH
CAROLEHA

Aligning and Integrating
Family Engagement in Positive
Behavioral Interventions and
Supports (PBIS)

Concepts and Strategies for Families
and Schools in Key Contexts

edited b
Mark D. Weis




£ Supporting Families
During Distance Learning

uemg Positive  Belnanior Q’rm’re@iee
(PPIS)

At Home

https://docs.google.com/presentation/d/1sE1DjjSIAEEuNdOpdzUSkbIPYHyDZEwq5JhxRMxRtr A/ dit# lid id




Supporting Families
During Distance Learning

YOUTUBE.COM

Positive Behavior Support for Families during Distance
Learning

https://www.youtube.com/watch?v=9jXKZulOClw&feature=youtu.be&fbclid=Iw

AR3ZXTWux4erSRsrD255kx7s8wYI9dIwYkM9e4FnWo1MxXirqgzM27aTFK_0

Please share your own examples or questions
In the chat




“Back to Basics:”

- i

Students’ Social,

Emotional, Behavioral, &
Academic Growth

Positive, Predictable, &
Safe Learning
Environments




Screen

Formally or informally SC re e n to efficiently identify students

who need more support (related to health, safety, SEB needs, academic
concerns). For students who require additional support,

differentiate and
i nte n Sify Tier 1 and consider Tier 2 or Tier 3.



Systematie Sereening Tools: Universal Behavior Screeners

Teal Kame Crverview
Behavior Amertment Syztem For Childres 3rd Amd‘bﬂwamlmlm‘umlmﬁ
Editicar Bebaviorsl and Emotional Screeming — toml scale
Srystemn (BASC3: ampl: & bahnionl
imermaliring

s E

“This. sorsaning sool is nsed with smdane: in grades

prackoal-1. Culing conplstion and sooring and paper
copies am vailahle. Scmening tikes sdncarors shout 30~
451-_::1“':-:]:" S-iﬁmunrﬂ!hudn

C-ﬂlhrn'hm‘m
1_1114_4‘1“&}1_’7‘3
hm

FyStE
A meazos o wowan sadents Sor emotiona] and.
Toahmrioral concams. The 10-tem scals i summed
indoats the kvl of ridk Sor an emotiozal disordar

‘Socisl, Arademic, snd Emotosl Behavior
Risk Screener (SAFERS; Kilgws et al, 2013)
Acaderic: Behonior, amd Fraotinnal Bakonior) am

cormputed and used for decicn-maling,
Ancailablis fops ohimissouri sdn and FasFridgs
Tkamtdﬁmﬂhﬁh:ﬂ

craring studants” i acadarmic weas
:mdm!mimh] m.mmkm,miprmml
fahmior.

BEST PRACTICES IN

UNIVERSAL SCREENING

There isbroad agresment that schaols should implement early saeening and intervention programs. State
legislation fawors the use of universal screering within schools across grades K-2 where students
nﬂu-r. uu:hﬂﬂﬁ*mm e

Sehioals shauld pravide at least thiee leves of instructional suppart far students, bised an their risk for paar

nud.ums ading at or abova support for studarts read|
ada leval e, low sk for samewhat below gradal, unllhnbug-a:hlnnl
rmdlngpn—hhnsu u:tmmrn._nm octations high nsk
sk for razaing problersi ma:IIrgpnh

owerall rzading proficiency:
ora chssoam Instruction far Modarat e additioral n-na:Hmma{ m.:p:rt z

When establishing a screening protocol consider...

whowil bameporsil uh“-,,u. how parentsamiis
focantaing ddaintna kvl tam mastings il basngagadin
databasa and prinei galscve- the king
eports immw datily hI and bt updatad on
felkwing sach scrvening - aftersachschesl-wids ﬂulrMnlil]
l—qu-ipll P

Tl apoesd e Pt gt fn Mk Dk e g
i
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“Back to Basics.”
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Students’ Social,
Emotional, Behavioral, &
Academic Growth

Positive, Predictable, &

Safe Learning
Environments




n.Safe environment e

and/or online). Teach, prompt, and acknowledge

predictable routines,
positive expectations ..
S E B S ki I | S Bridge expectations (teach connections)

across settings .. rome <o



Safe Environment

Minimize crowding Maximize structure
& distraction & predictability

e Arrange furniture —— e Arrange furniture
to allow easy to maximize safety
traffic flow

o Ensure adequate
‘ distance between

e Ensure adequate
all areas

supervision of all

areas :
‘ e Designate

individual staff &
student areas

e Designate staff &
student areas

® Seating 5 o Seating
arrangements arrange.ments.to
(groups, carpet, maintain required

etc.) distance




Safe Environment Examples
Minimize crowding Maximize structure
& distraction & predictability

Please share your own examples or questions
In the chat




Predictable Routines: Critical Features

* Develop Predictable Routines & Schedule

— Teacher routines
= Administration time
= Personal time

— Student routines
= Student directed activities
= Whole group activities
" |ndependent activities

 Make smooth, rapid transitions

* Teach/practice routines & transition behaviors



Get Ready to Learn
Wake up, get ready for the day, & eat breakfast

Morning Check-in
Review morning schedule & expectations. Check-in (How are you
doing toda

Morning
Consider a walk outside, yoga, “hike” inside aon the stairs,

Structured Learning*
Establish times for core academic activities, like reading,

Predictable Routines Examples

Secondary Routine Example

Elementary Routine Example

Get Ready to Learn

2020_2021 Wake up, get ready for the day, & eat breakfast
Morning Check-in

Distance Learning*
e student in engaging in distance or remote learning activities

Lunch Check-in

Lunch Check-in

Eat healthy lunch, review afternoon schedule & expectations. Check-

Eat healthy lunch, discuss afternoon schedule & expectations. Check-
in (How are you doing? Do you have any questions?)

in (How are you doing? Do you have any questions?)

Afternoon Learning Activities

, Afternoon Distance Learning
Support the student in re-engaging in distance or remote learning activities

Consider a virtual field trip, art, music, science, or other fun learning activity

Afternoon Exercise

Afternoon Movement

Cons

So

' I Choose an exercise activity to do in the home or outdoors
“ive movemenr’

“ In the chat “™ Please share your own examples or questions

Ev
Ma.,

: with each

https://www.pbis.org/resource/supporting-families-with-pbis-at-home




Positive Expectations: Critical Features

A small number of 2-3 examples of
positively stated expected behavior

expectations within each routine
Teaching matrix

(expectations within
routines)




" CENTER ON
P Bls Positive Behavioral
| Interventions & Supports

CREATING A PBIS
BEHAVIOR TEACHING
MATRIX FOR REMOTE
INSTRUCTION

March 2020



Remote Instruction Matrix Example 2020

We are...

Safe

Respectful

Responsible

https://www.pbis.org/resource/creating-a-pbis-behavior-teaching-

Entering Class

Choose a dist |
fre Dace

J quipment

) tendec

Use na v

nd face:

e Use chat with

classmates for
first 5 minutes

Be an tim: (
to lear

Start « (
lugger

Have mat

Teacher-led Whole
Group Instruction

o Ask in chat if you

matrix-for-remote-instruction

One-on-One
Instruction

\sk quest ut
when you I
|:"g' Your Di |

| pr 11t [d
multitasking

Small-Group Activities
(Breakout Rooms)

) top-leave-talk”
I Near
I

Y

pate

[

WA
disrespe
|

L [
\

e s
hen
MmC ol
) Par
|

5K

kind words

Vic i tim
Al
One speaker at a time:
It or use chat t
pond wi I
e talking
f t others' culty
, and viewy f
Encourag f
to stay on t
4 'I'IE'J"l |
work toget



PBlb"

Remote Matrix Example 2020
ufffs

Grandview Middle School Distance Leaming Matrix -Westonka Public Schools ISD 277

Preparation
How ready are you?

lam:

& Have al the materals |
mead.

» Ablend Zoomicnline
Mestngs on ime.

& Compieng and fuming in
FEEIEETENE o ime.

» | am appropiately dressed
during Zoom video
Conferencng.

= | amina keaming
ernironment i3l is not
distracting io me nor my
oriing dassmaies.

Reapsct
Hivar do you freat
othera?

| am:

» Taking tums io
COHTENENt durng o
ineizoom kessons.

& Henong one woice.

Intesgrity
Whix are you when
a3 O B lookdng'?

| am:

= Tuming in my own
WD

* Helping younger
sibiings if nesded.

# |Lising Zoom for school
use only.

# Always THINEINg
before posting. [Is i
True, is it Helphul, i it
Inspiring, is it
Mecessarny i it KindT)

= Supgportive of my
classmates and

| ami:

= ARways Citing SOUPCES
of pictures &
information used.

= Amways THINEINg
before posting. (15 it
Tree, & it Helpful, is it
Inspining, is it
Mecessarny i it KindT)

i

Effort

Arg you following the | Are you being your

e ?

Iam:

= Afiending al my
classes, every day.

= Following class
ProcEdurnes.

» Checking my
calendar.

* Completing my
homework each
day.

= Spanding time
helping my famity.

Iam:

= Staying on Esk
when using
fBChnokogy.

= Ayiding and
regrting
Eppropnate sies
and unsafe usa.

bast you?

1 am:

® ANEYS PESEVErng
and trying my best

# Azking for help when |
mesd it

* Actively panicpating.

# Creating Moughisul
and neat worL

= Checking over my
WO

= Helping others who
might nesd
assistance.

lam:

= Lising Cheomebooks
for schioal use anly.

# Taking PRICE in
completing my best
WD

http://pbismn.org/documents/GrandviewMiddleSchool_DistanceLearning_Matrix2020.pdf



School Matrix Example 2020

Hallway

Classroom

Bus

Online Group

Online
Independent

Smile with your
eyes and wave to
acknowledge
adults & peers
Use kind language

Greet adults &
peers at beginning
& end of activity
Use kind language

Talk kindly to
students sitting in
your area

Wait turn to
board/exit

Mute when
listening
Use kind language

|* Take turns if others
waiting
l» Wear headphones

e
Q
.
0
(2
o
=
@
S
a
0
o<

Maintain 6’ (big)
personal space
bubble

Take care of your
materials as you
transition in the
hallway

| Stay in assigned

spot to maintain 6’

distance

l: Do your best
Engage in learning

Let bus driver
know if unsafe
behavior seen
Sit in assigned
seat & maintain
distance

Log-in/off on-time
Actively
participate

Have materials
ready for each
lesson/activity

l: Stay engaged
Keep device
charged

l* Ask for help (via
email, chat, or with
help of a parent)
when you're stuck

Safety

Wear mask
Follow 1-way
direction arrows

l: Wear mask
Disinfect
desk/table before
& after use

Wear mask
Disinfect seat
Keep hands to self

Keep password
private

l* Disinfect keyboard
& mouse

Let teacher know iffe Take short breaks

private chat is
inappropriate

from your seat
and screen

Please share your own examples or questions




Positive Expectations: Critical Features

A small number of 2-3 examples of
positively stated expected behavior

expectations within each routine
Teaching matrix

(expectations within

routines)
Teach expectations Actively involve

directly using explicit students & provide
social skills instruction practice in context




Social Skills Lesson Plan Example

Sample Lesson Plan Template to Teach Expected Behavior (Social Skills)
Lesson Focus:
| Demonstrating ( }in the { ). |

Teaching Objective:

O b] ective Following instruction, students will demonstrate | Jin the
( ) by [ ) across
out of __ sampled opporiunities | ).
Teaching Examples:

Positive Examples Negative Examples

Lesson Materials:

Lesson Activities:
Model:

Lead Model, Lead, Test
Test (I do, We do, You do)

Follow-up Activities:
Strategies to pron

Prompt, Reinforce,

Procedures to reir

Correct, Monitor, &
Procedures to mo EVa I u ate

Procedures to cor

As part of a Plan to Create Effective Classroom Environments, Coming Soon to:
https://www.pbis.org/current/returning-to-school-during-and-after-crisis




Teaching Expectations Examples

.....
s =

-

Proctor Elementary School, VT Porters Point School, VT

Please share your own examples or questions
_In the chat |

y




Prompts & Active Supervision: Critical Features

Prompts
 Delivered before behavior

« State expected behavior

 Reminder of previously
taught behaviors

i’ Active Superwsmn

o Scan
* Interact




LA, |, s
7

Example Classroom Prompts

Visual,
verbal,
gestural
reminders

-3 =N - VA \ i ;
ANG g’-‘ Elefentary, VI

“Remember to
mute unless its

your turn”

"o please share your own examples or questions

In the chat

W




Specific Feedback: Why Praise?

e |t works!

Decades of research support the relationship
between positive and specific feedback and
student outcomes

* Positive climate & relationships

Providing positive feedback helps to create a
positive classroom climate & develop positive
relationships

e |t’s all about the ratio!

Maintain a favorable ratio of positive to corrective
feedback

(Cook et al., 2020: Floress et al., 2017: Simonsen et al. 2008)



Specific Feedback: Critical Features

e Specific Praise

“a positive statement, typically provided by the
teacher, when a desired behavior occurs
(contingent) to inform students specifically what
they did well.”

e Specific Error Corrections or Redirections

“an informative statement, typically provided by
the teacher, that is given when an undesired
behavior occurs (contingent), states the
observed behavior, and tells the student exactly
what they should do in the future in a brief,
concise manner..”

Error corrections should also be calm, private,
and instructional.

(Simonsen et al. 2008, pp. 362, 364, emphasis added)



Specific Feedback: Examples

* Specific Praise
— “Nice hand raise.”
— “Clear pronunciation.”
— “Helping your friend was kind.”

e Specific Error Corrections or
Redirections

— “Instead of talking out, please raise your
hand.”

“That sound is /a/. What sound? Yes, /a/.”

“Rather than laughing, please help your
friend clean up the mess.”




Additional Strategies to Consider

Strategies to Acknowledge

Appropriate Behavior
 Behavior Contract
* Group Contingency

e Token economy

Pair with specific feedback

Strategies to Respond to
Inappropriate Behavior

Planned Ignoring

Differential
Reinforcement

Brief Time Out from
Reinforcement



i PBI Positive Behavicral
p Ineresstions & Supporis

BHP (Tha Eas AR HEARE

Student Teacher Game

WHAT IS 1T?

The= Student/ Tascher Game is & quick and sasy stratery to prompt and acknowledee students for following
sxpectations in the classroom

WHY DO IT?

The Game sncourazes aporopriste bebaniors by "catchi
[oeen shown in research snd practios to improwee e,

HOW DO WE DO IT?
STEPS

1. Pick a class, routire, or tme of day when yvou want to improve behavior,
Within that tme, choose whethar you want to imorove behavior
al Across all schoaolk pactations DR
bl Fior one positive behador vou went to ses more oftan

2. Teach [or reteach) ard practice sxpectations for that setbing or routine.
1) Provide & brief raticrale
2 Demonstrate sxamples and nor-samokes
3 Proride practice and pacformanos fesdback

3. Irfroduce ard te=ach the rules of the Game.
1) Explain how studeris [and the tescher) will sarn points (e, for positres bebaeice)
) Share a point goal (=2, 5 poinds, dowble the teacher poinks)
J) Define the time period (=2, 30 minues)
&) Share the rewards for winming (=g, dass darce party, sxbra recess time]
4. Start the Game. Tel students (] the Game iz starting, (0] when it end, [c] the point poal, and (d) the
rewand. Mobe Provicke pre-oomre: reminciers] before challanging bronsitions or routines
5. Run the Game_ Taly student and t=acher points on the board throughout the zame,
Vhen students follow sxpectations:
B Ghve the studsnts 8 point and state the behavior that sarmed & (=g, ) love the woy evervons
s sicting quisHy waiting for my imsfruchions. You just sarmed the class g student poine.”]

“Almaost evenyore is guiet and waiting for my
imstruchions, but | am, 5o | =orn g teccher point.”)
E remindars and reteach the swpeched bebanior
= Try to provide at |=ast £ student points for sach t=acher point

&. End the Game. At the =nd of the time pericd, snnounce the =nd of the Game and final score
B the studenis win, provide the reward!
B the studenis do not win, retesch and provide encourspement

Positive Bebanioral Inberventions & Supports (PBIS)
whaw.phis.omg




Remote Recognition Examples

D[ LY PBISMNDistanceLearning

e r

https://sites.google.com/view/pbismndistancelearning/acknowledgments?authuser=0



Track Positive Reinforcement
with Our Be+ App




Cresting Effective Oassroom Envirsnments Plam

Small Group
Actreities:

Independent
Seat Work

L. e B others

¥ Linirwa fgelcn
Low Y
emnironment fausd it

Semonsen, 8. (2020, lurr']. -.':r:uPJnE Effac SSroom Emdncnmients.



“Back to Basics.”
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Students’ Social,
Emotional, Behavioral, &
Bcademic Growth

Paositive, Predictable, &
Safe Learning
Environments



Teach

=9 .....teach and prompt ..
academic sKills, .
ENEAGE ctuients in eaming. promptand reifore
pecationsand O E B SKIS tvougnou nstruction.
e posive ans SUPPOTEIVE
feedback s s seciopmen



High Leverage Instructional Practices
Anita Archer

2 YouTube




Engaging
oo | Instruction

Provide high rates of
opportunities to respond
(OTRs)

Consider various
observable ways to
engage students

Link engagement with
outcome objectives




@ PBIS i May 2019

[EETETe SR e

PBIS Cultural Responsiveness
Field Guide: Resources for
Trainers and Coaches

Misnay Levamsor®, Kank Emitly, Kard Bcintosh®, Janniior Ross, Samh Pinkeimand
1 Wasmra 571 Cazar © 'Erawmy 2 0ngen 1 Lol ey ol Dhign & i Paa Urevmndy

This field guide cuilines an integrated framework bo embed equity eforts into
school-wide posithve behavioml interventions and supports |5 l'l PEIS l by aligmandg

5 80 3. The goal of
using this quide is to male school syskema more responsie b0 the: culures snd
comaruanities that they serre. This quide is part of & 5-point intenention approach
for enhancing equity in student ovicomes within a SWPEIS approach.

An overview and other elements of the approsch can be found at:
Ittp: fiwrwner phis.org)se hool/ equity-phis.

HIGH SCHOOL PBIS
IMPLEMENT&TIOHH
STUDENT VOICE

STEPHAMIE MARTINES
LALIRA, KERM

RATTI HEREHIFEL DT
HEATHER PEEHAK CECRCE
ASHLEY WHITE

it September 2019




Classroom Integrated Academics and Behavior Brief

Introduction Teachers have great responsibilicy to meet the educational needs of all
students within the dassroom. In addition to academic instruction, educators
must also be concermed with students” behavioral and social needs. Given
the educational complexity at the classroom level, it makes sense to
streamline and integrate academic and behavior practices to support
students in a "whole child” approach. As so many teachers have cbserved
with their students, there is a strong relationship between academic and
behavior skills.

Defining Integration of academic and behavior supports within the classroom invelves

Integration strategically weaving together instruction and content from these two
domains inte one seamless experience for students. An integrated approach
differs from disconnected strategies of separate academic and behavior
supports. For example, a nonintegrated approach would invelve teaching
dassroom behavior expectations as an independent leaming unit cutside of
academic instruction.

Rationale Integrating supparts within the classroom makes sense for students because
we nead to promote academic and sedal behavioral competence. It can be
more efficient and effective for instructors to incorporate both academics
and the core features of positive classroom behavior support (PCES). There
are many advantages to weaving together both academic and behavior
practices for students within the dassroom setting. These include:

« Quality instruction reduces the likelihood of students engaging in
problem behavior
Implementation of positive behavior support leads to increased
academic engaged time and enhanced academic outcomes
Both effective academic and behavior practices share elements of
guality instruction
Children who fall behind academically will be more likely to find
academic work unpleasant and frustrating and also engage in
problem behavior to escape completing academic tasks

Fnué'edf:aturez of effective integration of academic and behavior support
include:
» [Effective design and delivery of instruction for both academic and

behavior lessons.
Address sodal, emotional, and behavioral content within academic
lessons.
Differentiated instruction and support matched to student need, with
consideration of the potential interaction of academic, sodal,
emotional, and behavioral needs.




“Back to Basics:”

Positive, Predictable, & Students’ Social,
Safe Learning Emotional, Behavioral, £
Environments Academic Growth




Continue to m O n ItO r implementation and safety, health,
SEB, and academic needs to (a) e n h a n Ce supports for all
students and (b) I d e n t I fy students who require more

support (Tier 2 or Tier 3) over time. Match the intensity of monitoring to

the intensity of need.



National Center on
INTENSIVE INTERVENTION

at American Institutes for Research l

(Search

Information
For... ~

Intervention
Materials ~

Intensive
Intervention ~

Implementation
Support ~

Resource Library

Progress Monitor

)
L

Validated

£5PO,
S,

™

Progra

Diagnestic Data

Intervention
Adaptation

Progress Monitor

+

2 &
“spopst

Progress monitoring, a key component of a multi-tiered
system of support (MTSS), occurs throughout the data-
based individualization (DBI) process to assess
responsiveness to the validated intervention platform, as
well as adaptations to the intervention.

Prior to delivering the validated intervention platform,
intervention teams should develop a progress monitoring
plan that outlines the progress monitoring tool, student goal,
and frequency of data collection and review.

During delivery of the validated and adapted intervention,
educators should collect and graph frequent progress
monitoring data.

After sufficient data are collected, they are graphed and
evaluated against the student’s instructional or behavioral
goal to determine whether the student is making sufficient
progress. If so, the teacher continues to implement the
validated or adapted intervention. If the student’s progress
is insufficient, the teacher consults with a team to determine
how to further intensify the intervention. This cycle repeats
regularly throughout the DBI process, with adaptations to
the intervention indicated using phase change lines on the
progress monitoring graph.

Progress manitoring data also may be reviewed along with
other diagnostic data to assist teams in developing a
hypothesis about why the student may not be responding.
As part of the diagnostic data review, the team may conduct
an error analysis or look for other trends in the progress
monitoring data.

Steps in DBI
Process:

Intensive
Intervention >

Step 1: Validated
Intervention Program
>

Step 2: Progress
Monitor »

Step 3: Diagnostic
Data »

Step 4: Intervention
Adaptation >

Step 5: Progress
Monitor »

Q TIP FROM THE
FIELD

Sharing graphed
progress monitoring
data provides educators
with opportunities for
engaging families and
students in the DBI
process by illustrating
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Guiding Principles

D recommencdations @ grounded in the core shemants of FBIS and MT5S
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https:/lwww.pbis.org/current/returning-to-school-during-and-after-crisis




Thank You

for Creating Positive, Predictable, &
Safe Learning Environments for All!

Connect

O0=00
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Positive, Predictable, & Students’ Social,
Safe Learning Emotional, Behavioral, &

Environments Academic Growth

brandi.simonsen@uconn.edu
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